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Learner Portfolios
At ETC we operate a system of ‘Learner Portfolios’. These Portfolios are intended to be used as ILPs,  (Individual Learning Plans). They are presented to learners when they arrive, usually in their welcome pack, and are mentioned in the Learner Induction.  The Portfolio is theirs to keep and they write their names on the front. As they progress and change class, they update the information on the front.  Please encourage learners to refer to their portfolios every day in order to plot their development, organise their learning and become more autonomous.  

1. When to focus on it
Although the Learner Profiles are part of the ETC Student Induction, we recommend that you focus on them in more detail during the first week of the learner’s time here.  Show them how useful they are and how they should be used. (See point 6)Although we have tried to make the language as learner-friendly as possible please help them with any linguistic challenges as you go through it. 

2. Levels
Page two contains an outline of the ALTE (Association of Language Testers in Europe) levels and how they relate to the CEFR (Common European Framework of Reference for Language) descriptors.

3. What is the Common European Framework of Reference (CEFR) and why are the descriptors so important to ETC?
The Common European Framework provides a common basis for the elaboration of language syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It describes in a comprehensive way what language learners have to learn to do in order to use a language for communication and what knowledge and skills they have to develop so as to be able to act effectively. 

The description also covers the cultural context in which language is set. The Framework also defines levels of proficiency which allow learners’ progress to be measured at each stage of learning and on a life-long basis.

The Common European Framework is intended to overcome the barriers to communication among professionals working in the field of modern languages arising from the different educational systems in Europe.

It provides the means for educational administrators, course designers, teachers, teacher trainers, examining bodies, etc., to reflect on their current practice, with a view to situating and co-ordinating their efforts and to ensuring that they meet the real needs of the learners for whom they are responsible.

By providing a common basis for the explicit description of objectives, content and methods, the Framework will enhance the transparency of courses, syllabuses and qualifications, thus promoting international co-operation in the field of modern languages.

The provision of objective criteria for describing language proficiency will facilitate the mutual recognition of qualifications gained in different learning contexts, and accordingly will aid European mobility.

Adapted from:      http://www.coe.int/ t/dg4/linguistic/cadre1_en.asp 

4. Why not just follow the coursebooks?	
Many contemporary coursebooks are discarding the traditional terms: Beginner, Elementary, Pre-Intermediate, Intermediate, Upper Intermediate and  Advanced, in favour of the CEFR descriptors.  In the opinion of ETC, this is sensible and long overdue. However, it is a transition period and many books are including both titles at the moment. Unfortunately, amongst publishers there is no agreement as to what each ‘level’ should contain as the coursebooks are still generally topic-based. The  ETC Learner Portfolio is intended to act, not only as a syllabus, but also as a bridge between the coursebook and the CEFR descriptors.
We are not in any way ‘anti-course-book’ but we want our teachers to focus on the needs of their learners with regard to the CEFRs for their particular level, rather than ‘page-turning’ a particular coursebook, dealing with topics chosen for anonymous learners by detached authors. 
Although the CEFR does not separate its ‘can do’ descriptors into discrete areas of language and skills, ETC has done this. Once again this is intended to help the learners to focus on particular areas. We have based our descriptors on the language and skills necessary to be successful at internationally recognised levels of achievement; namely the Cambridge suite of public examinations. (KET, PET, Cambridge First, FCE,) and CAE.)

5. Needs Analysis
Pages 2 and 3 of the portfolio contain a ‘Needs Analysis Questionnaire’.  We suggest you do this in the first week so that you gain an insight into their individual motivations and requirements. You could treat it as a classroom activity, helping them complete the information or working on it together, learning about each other. 
Although not mentioned overtly, section five is intended to assist you in noticing whether your learners have a particular ‘learning preference’ either visual, auditory, or kinaesthetic. ETC encourages its teachers to vary the way they contextualise language, using all the senses.  Refer to this in tutorials, every six weeks maximum. 

6. A quick guide as to what to do if you are adapting the coursebook
Page 4 to 15 are divided into ‘Can do’ target areas for each level, from A1 to C1/2.  The procedure is this. 
· Look at the page in the book
· Now make a quick assessment of what it’s about and whether it’s interesting for your learners.
· Is it skills, language or vocabulary based?
Skills based?
· OK. Is it…
· Receptive or Productive?
· Receptive? 
· Reading or Listening?
· Reading.
What to do
· Look at CEFRs for ‘reading’ at that particular level and it should tell you what to focus on.
· How you teach it is up to you, as usual.
· How you contextualise is up to you.
· The difference is that you are becoming more conversant with what the learner is ‘supposed to be able to do’ (can do) at that internationally recognised level.
· The more you become familiar with the CEFRs the less you will need to refer to them, but you’ll have a clearer idea of what you’re trying to achieve.
Language based?
· So...What is the language? Is it structural? Functional?
· Quick look at the CEFR.....
· Oh dear....it isn’t here  
· Don’t worry. Do it anyway! If it’s interesting for the learners. 
· At the moment there is no consistency between the books as to what should come in each ‘level’ 
· Either the learners have come across it in a previous level, or they’ll come across it at the next! It’ll be in the portfolio somewhere, and if it isn’t, we’ll put it in!
· Just make sure you make a note in the record of work!
· However..........there will be other things in the ‘grammar section’ of the CEFRs which the material is dealing with inadvertently and if you’re aware of these, why not draw the learners’ attention to these?
· Like I say, the more you get to know roughly what’s expected at each level, the more you’ll be able to inform the learners.

Vocabulary 
knowing a lexical item
· OK... So...check the CEFRs. Which will all be pretty much the same.
· What can you know about an item?
· How it’s spelled
· The number of syllables
· The number of phonemes

· Which syllables are stressed
· Which stresses are stronger or weaker
· What part(s) of speech it is
· Grammatically related forms (e.g. past tense of a verb)
· The basic ‘core’ meaning (e.g. table)
· Other meanings
· The ‘semantic space’ it occupies (where the meaning of one word ends and the other begins: e.g. fence/wall/hedge) 
· Metaphorical language (e.g.water: drowning in debt, cash flow etc.)
· Connotation ( drug user, smack’ead)
· Appropriacy for certain social situations, contexts etc. (call a job interviewer ‘mate’)
· Restrictions on meaning
· Immediate collocates
· Collocational field
· Common chunks, phrases, idioms it appears in
· False friends
· Translation
· True friends
· Lexical families
· Lexical sets
· Synonyms
· Homonyms
· Homophones
· Opposites
· Antonyms
· Suffixes that can be added to the word
· Prefixes that can be added to the word
· The visual image people typically have for this word
· Personal feelings about this word
· Mnemonics (things to help you remember the item)
And finally...is it for
ACTIVE OR PASSIVE USE ?
· And as with all lessons, don’t just plan for learners to understand the language, plan for them to use it. 
This is standard EFL teaching, whether you’re using a course book or not; our CEFRs just break it into more manageable chunks.

7. Targets and language opportunities
As you can see, using the Portfolio gives the learners a set of tangible targets and the teachers the opportunity to be creative and not feel tied to the book. Nobody assumes this will be easy. If you’re used to using a coursebook, don’t worry, you’re still ‘using a coursebook’, but if you are more confident that what you are doing is achieving the aims of the ‘can-do’ descriptors. you will feel less ‘guilty’ about pursuing ‘language opportunities’ as they arise,  

8. Refer to the portfolios often
 The back page of the portfolio contains a chart cross-referencing the CEFR with public examinations, including Trinity College and UCLES.  Please use this when advising learners who want to take an exam. 
There is also a copy of the phonemic chart, which we expect teachers to be fluent in and have taught their students before they leave.
The feedback so far has been very favourable, but we need all new members of staff on board. If you have any questions, come and find me or email me at john@etc-inter.net   I will be only too willing to help.


John Kay 
